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ARM 10.58.305 ASSESSMENT SYSTEM AND UNIT EVALUATION 

SUMMARY OF THE DEFICIENCY 
The initial undergraduate program meets the PEPPS assessment standard, but must maintain 
momentum towards full implementation of its assessment system. 

The advanced graduate programs have not developed a system. As required by ARM 10.58.305 
1 (a), the professional community has not been involved in development of a system. Nor as 
required by ARM 10.58.305 1 (b), is there regular comprehensive information " . regularly and 
systematically compiled or summariz,ed for analyses to improve performance, program quality or 
unit operations. Evidence does not demonstrate that the advanced graduate programs in the Unit 
are regularly and systematically using data to evaluate the efficacy of courses, program or 
clinical experiences as required by ARM 10,58.305 1 (c) . The advanced programs must design, 
develop and implement a comprehensive assessment system that includes aggregation of data in 
addition to the existing array of disaggregated individual student data. 

PLANS AND PROGRESS TO CORRECT THE DEFICIENCY 
The initial program assessment system, as presented during the focus visit in January, collects 
data at a number of points prior to admission into the teacher education program, during the 
program and at the exit point after student teaching. As part of the admission process, students 
are required to take the ETS Praxis I (the PPST) which evaluates reading, writing and 
mathematics, Admission into the MSUN teacher education program requires that students pass 
the three components with a score of 173 in each. If a student does not meet the minimum score 
of 173 on any of the tests, that test must be retaken, Appendix A includes an overview of the 
Praxis I scores for Fall 2011 and Spring 2012. The data show that of the three components a 
significant number of students had difficulty passing the writing portion. In the spring semester, 
education faculty and staff from the Learning Center offered help sessions prior to the testing 
date keying in on going over strategies for writing. Appendix B show data based on the student 
teacher questionnaire submitted by student teacher candidates at their exit from the program, 
The data is presented as it relates to the key themes of the initial program conceptual framework. 
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Through assessing these data, the PEU can evaluate what is going well and what aspects of the 
program need to be strengthened. The data included will be presented to the PEU at the start of 
the fall semester 2012 

The advanced program assessment system for each specific graduate program; counselor 
education and instruction and learning, share connection to the advanced program conceptual 
framework and is highlighted in Appendix C. The Counselor Education Program 
Standards (CEPS) are linked to the specific beliefs/praxis of the advanced program conceptual 
framework as shown in these materials. Also included in Appendix C are the points in the 
program where data are collected to evaluate the student candidate progress through the program. 

The counselor education program collects data on each student starting with the admission 
application. The data include the undergraduate GP A, the Miller Analogy Test, and the Personal 
Essay incorporated into the Admission Scorecard. These data establish the baseline for each 
candidate. At the end ofthe semester that the candidates complete CNSL 625 and CNSL 635, 
usually the first semester of the graduate program, the program faculty evaluate each candidate's 
performance utilizing the faculty feedback form, also included in Appendix D. At this point 
faculty concerns are presented to the candidate so they can be addressed or the candidate is 
counseled out of the program. GPA is monitored at the end of each semester. 

The midpoint evaluation for counselor education candidates occurs as the candidate applies for 
internship. The application collects data on multiple criteria including GPA, number of credits 
completed, dispositions and reflection. The candidate's progress is evaluated, competence must 
be demonstrated based on GPA to this point and successful completion of CNSL 638; the faculty 
feedback form is again used to assess candidate performance. Upon completion of the 
internship, the candidate is evaluated by the internship supervisor, program facuity, and the 
intern performs a self-evaluation; the rubric utilized is included in Appendix E. The data are 
collected and evaluated by the graduate faculty. 

The counselor education candidates are finally evaluated at their exit from the program. The 
final evaluation includes a portfolio evaluation where candidates submit artifacts that address the 
specifiC objectives and goals ofthe program (CEPS) which are tied to the conceptual framework. 
In addition, the candidates submit a video which is evaluated using the rubric included in 
Appendix F. The cohort data for Spring semesters 2011 and 2012, found in Appendix G, 
indicates an improvement in mastery of content knowledge, theoretical concepts and skill sand 
mechanics of writing. However the data also indicate a change in the reflective practice ofthe 
candidates. It is noteworthy that the Spring 2012 cohort group does not provide sufficient 
numbers for reliable fmdings. Findings from the 2011 date were presented to the Education 
Stakeholders meetings, including the PEU, in November 2011 and April, 2012. The data will be 
presented to the PEU at the start ofthe fall semester 2012. The unit has established annual 
stakeholder meetings during each academic year. The PEU has established bi-annual assessment 
meetings where data from the initial and advanced programs are presented and discussed for 
program and unit improvement. 

The instruction and learning program collects data on each candidate beginning with the 
admission process for entry into the program. The admission scorecard used by the program is 



included in Appendix H. Candidates are matriculated into the program after completing the 
personal orientation inventory (pOI), taking two classes (EDUC 548 and EDUC 523) and 
completing them successfully, and submitting the technology screen. In addition, candidates 
must be evaluated for personal and professional dispositions by the graduate faculty. The rubric 
for this evaluation is included in Appendix H. 

The midpoint evaluation of the instruction and learning graduate program candidates is at the 
midpoint of the program. At this point students develop their proposal for research that must be 
submitted to the Institutional Review Board (IRE) and must meet with graduate faculty to the 
candidate progress in the program. 

The exit evaluation of the instruction and learning candidates includes e-folio presentation and 
the action research project. The assessment rubrics used are included in Appendix 1. A 
summary of data presented to the PEU in December 20 II is included in Appendix J. 

ARM 10.58.512 SCHOOL COUNSELING K-12 

SUMMARY OF DEFICIENCY: 
A stronger program identity for K-12 school counseling is recommended, with caution against 
having the larger clinical/agency focus eclipse the school counseling focus. Candidates are 
encouraged to join state and national professional associations and to attend conferences to 
promote professional "educator" identity and to stay current on trends in contemporary K-12 
School Counseling Profession. Program faculty are urged to continue work in developing 
measures of student competency and connecting those to state standards. Measurements of 
performance should be directly related to state standards for candidate competency. Faculty 
must also collect and aggregate data, including feedback from employers and site supelVisors, to 
help in program evaluation and improvement efforts. 

PLANS AND PROGRESS TO CORRECT THE DEFICIENCY: 
The linkage between the counselor education program standards (CEPS) to the Advanced 
Program Conceptual Framework (APCF), and the PEPPS are demonstrated in the materials 
found in Appendix C. The counselor education faculty are continuing to develop measurements 
that evaluate candidate performance and demonstrate candidate competency while directly 
relating it to the state standards. Input from internship supelVisors and university supelVisors 
will be included for candidate evaluation as well as for program evaluation. The unit is working 
with the university career center on developing an employer/graduate survey process to provide 
important information for the assessment of the programs and graduates. 

ARM 10.58.601 PROGRAM PLANNING AND DEVELOPMENT 

SUMMARY OF DEFICIENCY: 
The advanced graduate programs must develop and implement a comprehensive assessment 
system connecting the conceptual framework and program objectives with student outcome 
performances. Resulting data must be aggregated and shared with internal and external 
constituencies. 



PLANS AND PROGRESS TO CORRECT THE DEFICIENCY: 

The graduate faculty of the counselor education program and the instruction and learning 
program are continuing to develop and implement their comprehensive assessment system that 
demonstrates that the program and the candidates are achieving the learning outcomes while 
meeting the goals of the conceptual framework and the PEPPS. The unit, along with graduate 
faculty, are working diligently to input data into the assessment systems and compile the data 
into meaningful analytical presentations that provide the necessary information to fully evaluate 
the program and the candidates. The unit and the graduate programs are continuing to work on 
simplifying the assessment tools used and to clearly demonstrate the linkage between the 
program outcomes and the conceptual frameworks. Processes are being finalized to facilitate 
stakeholder meetings to share program and unit data. 

ARM 10.58.603 ASSESSMENT OF ADVANCED PROGRAMS 

SUMMARY OF DEFICIENCY: 

To meet the standard, programs must demonstrate their value through aggregations of program 

data demonstrating alignment with expected program student performance outcomes and 

changes in the programs based upon the aggregated data. 


PLANS AND PROGRESS TO CORRECT THE DEFICIENCY: 

The advanced graduate program continue to work on developing aggregate program data that 

demonstrate concisely the student performance, the program performance and how the programs 

use these data to assess the program coursework. The data included as part of this report, found 

in Appendices G and J, are the beginning of a comprehensive process for the graduate program 

to summarize the evidence on candidate performance and program performance. The advanced 

programs along with the unit are working to develop meaningful mechanisms to summarize the 

information in a meaningful and representative fashion that can be used by program faculty, 

members of the PEU and the stakeholders to assess and improve the initial and advanced 

programs. The institution as a whole is also in the process of developing assessment systems for 

all departments and programs as part of the institutional assessment process. 
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Initial Program - Praxis I Scores for Fall 2011 and Spring 2012 



Appendix A 


Table 1. 


Overview of Praxis I Scores for Fall 2011 and Spring 2012 Practicum and Student Teacher Candidates 

1. 	 Of the 75 MSU-Northern practicum and Student Teaching Candidates included in this 

overview and who took the ETS administered Praxis I in Read ing, Writing, and Math: 

• 	 62.5% scored at or above the minimum score of 173 on all three Praxis I test s 

• 	 87.5% scored at or above the minimum score of 173 on two ofthe Praxis I tests 

2. 	 The highest percentage of students, 82.7%, scored at or above the minimum score of 

173 on the Praxis I Reading, followed by 79.7% ofthe students scoring minimum or 

above on the Praxis I Math . 

3. 	 The lowest percentage of students, 65 .3%, scored at the minimum score (173) or above 

on the Praxis I Writing. 

4. 	 Only 10.7% of the students failed to meet the minimum score of 173 on all three Praxis I 

tests. 
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Table 2. Overall Review of Praxis I Scores for EDU 201 and EDU 225 (Spring 2012) 
These tests were administered in Dr. Fred Smifey's classes and were scored by him . 

N =22 Minimum score of 173 or above Below minimum score (172 or less): 

Number % Number % 
Reading 15 65 .2% 8 34.8% 
Writing' 6 27 .3% 16 72 .7% 
Math 15 65.2% 8 34.8% 

..
'No writing score for one candidate 

80.0% .,-- ------- - --- --­

70.0% 


60.0% 


50.0% 

11 173 and above

40.0% 

8 172 or below
30.0% 


20.0% 


10.0% 


0.00/0 


Table 3. Overall Review of Praxis I Scores for Practicum & Student Teacher Candidates (Fall 2011 & 

Spring 2012) 
These tests were administered ;n on ETS setting and scored by fTS. 

t---­ --- ­

Reading Writing 

___ 

Math 

N = 75 Minimum score of 173 or above Below minimum score (172 or less): 

Number % Number % 
Reading 62 82.7% 13 17.3% 
Writing' 49 65.3% 26 34.7% 
Math 59 79.7% 16 21.3% 

90.0% 

80.0% 

70.0% 

60.0% 

50.0% 

40.0% 

30.0% 

20.0% 

10.0% 

0 .0% 

11 173 or above 

11 172 or below 

Reading Writing Math 
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Table 4. Comparison of Praxis Results by Administrator 

Praxis I Results (administered by Dr. Smiley) 

N =22 
Minimum score of 173 or 

above 
Below minimum score (172 or 

less): 

Number % Number % 
Reading 15 65.20% 8 34.80% 
Writing* 6 27.30% 16 72.70% 
Math 15 65.20% 8 34.80% 

Praxis I Results (administered & scored by Dr. Smiley) 

N = 75 
Minimum score of 173 or 

above 
Below minimum score (172 or 

less): 

Number % Number I % 
Reading 62 82.70% 13 17.30% 

Writing' 49 6530% 26 34.70% 
Math 59 79.70% 16 2130% 

90.0% 

80.0% 

70.0% 

60.0% 

50.0% 

40.0% 

30.0% 

20.0% 

10.0% 

0.0% 

II Reading-Administered by 
Dr Smiley 

II Reading-Administered by 
ETS 

iii Writing-Administered by 
Dr Smiley 

II Writin g-Administered by 
ETS 

Ii Math-Administered by Dr 
Smiley 

iii Math-Administered by 
ETS 

173 or above 172 or below 
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Table 5. Overview of Praxis I (PPST) Testing Results for EDU 225 - Spring 2012 

N -9 Minimum score of 173 or above Below minimum score (172 or less): 
Number % Number % 

Reading 4 44.4% 5 55.6% 
Writing 6 66.7% 3 33 .3% 
Math 5 55.6% 4 44.4% 

80.0% 

70.0% t---- ---- ---- --- ---­

60.0% 

50.0% t--­

40.0% 

30.0% 

20.0"10 

10.0% 

0.0% 

Ii 173 or above 

11 172 or below 

Reading 

Candidate 1 
Candidate 2 
Candidate 3 
Candidate 4 
Candidate 5 
Candidate 6 
Candidate 7 
Candidate 8 
Candidate 9 

Writing Math 

Actual Scores 

Reading Writing 
155 174 
177 175 
157 163 
160 171 
166 175 
182 180 
170 170 
180 171 
180 183 

Math 
168 
185 
169 
183 
171 
179 
164 
175 
177 
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Table 6. Overview of Praxis I (PPST) Testing Results for EDU 201 - Spring 2012 

N =14 Minimum score of 173 or above Below minimum score (172 or less): 
Number %Number % 

Reading 11 78.6% 3 21.4% 
Writing' 0 0% 13 100% 
Math 10 71.4% 4 28.6% 

..
"No wrltong score for one candidate 

120.0% ,----------------------------------- ­

100.0% -t------------- ­ ------.: 

80.0% 

60.0% 

40.0% 

20.0% 

0.0% 

Ii 173 and above 

Ii 172 or be low 

Reading Writing Math 

Actual Scores 

Reading Writing Math 
Candidate 1 178 166 157 

Candidate 2 160 156 169 

Candidate 3 175 159 180 

Candidate 4 179 164 184 

Candidate 5 181 164 185 

Candidate 6 174 161 168 

Candidate 7 179 162 184 

Candidate 8 176 162 188 

Candidate 9 164 159 183 


Candidate 10 179 161 186 

Candidate 11 177 163 183 

Candidate 12 174 159 178 

Candidate 13 180 163 175 

Candidate 14 170 175
" 
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Table 7. Overview of Praxis I (PPST) Testing Results for Fall 20ll/Spring 2012 Practicum Candidates 

N= 59 Minimum score of 173 or above Below minimum score (172 or less) : 
Number % Number % 

Reading 48 81.4% 11 18.6% 
Writing 37 62.7% 22 37.3% 
Math 47 79.7% 12 20.3% 

90.0% ,------ ---- ---- ---- -­

80.0% 

70.0% 

60.0% 

50.0% 
11 173 or above 

40.0% 
11 172 or below 

30.0% 

20. 0% 

10.0% 

0.0% 

Reading Writing Math 

Actual Scores 

Reading Writing Math 
Candidate 1 167 167 165 
Candidate 2 180 172 185 
Candidate 3 183 179 183 
Candidate 4 173 178 183 
Candidate 5 177 169 176 
Candidate 6 183 186 185 
Candidate 7 178 172 181 
Candidate 8 177 172 174 
Candidate 9 173 176 178 
Candidate 10 181 173 182 
Candidate 11 178 176 169 
Candidate 12 167 165 163 
Candidate 13 168 169 180 
Candidate 14 182 183 186 
Candidate 15 168 170 170 
Candidate 16 183 180 177 
Candidate 17 179 174 171 
Candidate 18 181 175 185 



6 

Reading Writing Math 
Candidate 19 181 178 171 
Candidate 20 174 176 178 
Candidate 21 176 170 178 
Candidate 22 183 178 181 
Candidate 23 174 177 181 
Candidate 24 179 173 180 
Candidate 25 167 166 178 
Candidate 27 180 174 185 
Candidate 28 178 171 186 
Candidate 29 184 184 187 
Candidate 30 174 172 183 
Candidate 31 171 171 179 
Candidate 32 181 178 188 
Candidate 33 183 174 185 
Candidate 24 180 175 186 
Candidate 35 183 178 187 
Candidate 36 174 172 166 
Candidate 37 181 175 164 
Candidate 38 180 179 183 
Candidate 39 182 174 186 
Candidate 40 181 179 179 
Candidate 41 175 172 173 
Candidate 42 185 180 187 
Candidate 43 162 168 157 
Candidate 44 176 180 181 
Candidate 45 183 178 183 
Candidate 46 177 175 185 
Candidate 47 170 166 167 
Candidate 48 177 174 176 
Candidate 49 181 178 184 
Candidate 50 183 175 183 
Candidate 51 179 179 180 
Candidate 52 182 171 176 
Candidate 53 181 172 183 
Candidate 54 177 177 175 
Candidate 55 181 177 177 
Candidate 56 167 169 172 
Candidate 57 169 166 179 
Candidate 58 182 180 185 
Candidate 59 167 169 160 
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Table 8. Overview of Pr,axis I (PPST) Testing Results for Spring 2012 Student Teacher Candidates 

Minimum score of 173 or above Below minimum score (172 or less):N = 16 

Number Number% % 

Reading 14 
 87.5% 2 
 12.5% 
25%Writing 12 
 75% 4 


Math 12 
 75% 4 
 25% 

100.00% ....------- - ---- ---- - ­

90.00% 

80.00% 

70.00% 

60.00% 

50.00% 

40.00% 

30.00% 

20.00% 

10.00% 

0.00% 

,11 173 or above 

11 172 or below 

Reading Writing Math 

Actual Scores 

Reading Writing Math 
Candidate 1 178 169 174 

Candidate 2 173 176 178 

Candidate 3 179 168 173 

Candidate 4 179 175 176 

Candidate 5 179 173 170 

Candidate 6 169 168 165 

Candidate 7 183 179 186 

Candidate 8 174 173 182 

Candidate 9 178 174 185 


Candidate 10 173 173 181 

Candidate 11 167 167 162 

Candidate 12 177 177 170 

Candidate 13 179 175 177 

Candidate 14 183 179 186 

Candidate 15 1836 178 185 

Candidate 16 182 175 177 
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Table 9. Breakdown of I'raxis I Testing Content 

Praxis I-Reading: 

The format of this test is multiple choice based on reading passages and statements. It is broken down 

into the following categories: 

I. literal Comprehension 
Literal comprehension content measures the ability to understand accurately and completely 
what is directly stated in a written message. 

A. 	 Main Ideas 
B. 	 Supporting Ideas 
C. 	 Organization 
D. 	 Vocabulary in Context 

II. Critical and Inferential Comprehension 
Critical and inferential comprehension content measures the ability to evaluate a reading 
selection and its messages. There are three types of questions: 

A. 	 Argument Evaluation 
B. 	 Inferential Reasoning 
C. 	 Generalization 

Praxis I-Writing: 

The format of thi s test is multiple-choice based on usage and sentence correction and an essay topic as a 
basis for a writing sample. It is broken down into the following categories: 

I. 	 Grammatical Relationships - Identify Errors in Parts of Speech 

II. 	 Structural Relationships which includes identifying errors in: 
A. 	 Comparison 
B. 	 Coordination 
C. 	 Correlation 
D. 	 Negation 
E. 	 Parallelism 
F. 	 Subordination 

III . 	Word Choice and Mechanics which includes identifying errors in: 
A. 	 Word Choice 
B. 	 Mechanics 
C. 	 Error-free sentences 

IV. 	Essay which includes the following: 
A. 	 Writing for an audience of educated adults 
B. 	 Organizing and developing ideas logically and making clear connections between them 
C. 	 Providing and sustaining a clear focus or thesis 
D. 	 Supporting thesis by using reasons, examples, and details to develop clearly and logically 

the ideas presented in the essay 
E. 	 Demonstrating facility in the use of language and the ability to use a va riety of sentence 

structures 
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F. 	 Constructing effective sentences that are generally free of errors in standard written 
English 

Praxis I-Math: 

The format of this test is multiple-choice based on mathematical concepts an educated person might 

use. It is broken down into the following categories: 

I. 	 Number and Operations 

II. 	 Algebra 

III. 	Geometry and Measurement 

IV. 	 Data Analysis and Probability 
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Table 10. Remediation Plans 

• 	 Working with Student Support Services and the Learning Center, tutoring is available for Praxis I 

preparation 

• 	 The Teacher Education Department is in the process of developing an ongoing series of Praxis I 

test preparation workshops for students 

o 	 The first two workshops, Test Taking Tips and Praxis I-Writing, will initially be offered 

prior to the March, 2012 Praxis testing date 

o 	 Two more workshops, Praxis I-Math and Praxis I-Reading, will be implemented prior to 

the April, 2012 Praxis testing date 

o 	 All workshops will be offered beginning in Fall 2012 semester 

• 	 Ligia Arango has offered to work with the Test Taking Tips workshop 

• 	 Dr. Steve Hesske and Dr. Will Rawn have offered to work with the Praxis I-Writing workshop 

• 	 The use of web-based and computer software for Praxis test preparation will also be 


investigated 




Appendix B 

Data Tables from Initial Program Exit Student Teaching Candidate Evaluation 



Teacher Education Program Questionnaire STC - Spring 2012 

4-Well 3-Somewhat 2- Somewhat 
Question 5-Very Prepared Prepared Prepared Unprepared 1 Very Unprepared 

1 Were you prepared in the used of 
appropriate teaching methods and 
strategies? 

4 22.2% 11 61.1% 2 11.1% 1 5.6% -­ -­
2 Were you prepared in unit and lesson 

plan co nstru ction and implementatio n? 
I 

5 27.8% 11 61.1% 1 56% 1 5.6% -­ -­
3 Were you prepared with sufficien t 

content knowledge of the subject 
matter taught? , 

2 11.1% 13 72.2% 3 16.7% -- -­ -­ -­
4 Were you prepared to create and use 

various forms of assess ment for 
evaluating student growth ? 

3 16.7% 9 50.0% 6 33.3% -­ -­ -­ -­
5 Were yo u prepared to work with a wide 

variety of student lea rning styles? 

5 27.8% 5 27.8% 8 44.4% -­ -­ -­ -­
6 Were you prepared for developing 

student interest and motivation to lea rn 
in the class? 

8 44.4% 6 33.3% 4 22 .2% -­ -­ -­ -­
7 Were you prepared to make use of 

audio-visual aids and technology during 
student teaching? 

5 27.8% 4 22.2% 7 38.9% 2 11.1% -­ -­
8 Were you prepared to use diverse and 

appropriate techniques of classroom 
management? 

2 11.1% 9 50.0% 5 27.8% 1 5.6% 1 5.6% 
9 Were you prepared to und ersta nd and 

apply the rules and regu lations for the 
students and professional staff members 
in your build ing? 

6 33.3% 8 44.4% 3 16.7% 1 5.6% -­ -­
10 Were you prepared to pa rtici pate in 

school-related responsibilities {i .e . 

working with pupils after class, 
understanding parent concerns, being 
available for special meetings, etc. 

7 38.9% 10 55.6% 2 11.1% 1 5.6% -­ -­

I 

4-Well 3-Somewhat 2- Somewhat 
5-Very Prepared Prepared Prepared Unprepared 1 Very Unprepared 



Teacher Education Program Questionnaire STC - Spring 2012 

11 Were yo u prepared to understand the 
needsand work with the age group 
assigned? 

4 22.2% 11 61.1% 3 16.7% -­ -­ -­ -­
12 Were you prepared to work with and 

relate to culturally and linguistically 
diverse students? 

3 27.8% 7 38.9% 6 33.3% 1 5.6% -­ -­
13 Were yo u prepared to work effectively 

with students who have learning 
disabilities? 

4 22.2% 5 27.8% 6 33.3% 3 16.7% -­ -­
14 Were you prepared to work effectively 

with students who are talented and 
gifted? 

2 11.1% 9 50.0% 6 33.3% 1 5.6% -­ --
15 Were you prepared to communicate, 

wo rk, and interact with other 
profes sional staff members in your 
building? 

8 44.4% 8 44.4% 2 11.1% -­ -­ -­ -­
16 Were you prepared to communicate, 

work, and interact with parents and 
vol unteers? 

5 27.8% 7 38.9% 6 33.3% -­ -­ -­ -­

Highlights of Findings: 

• 	 Overall, the Student Teacher Candidates (STCs) felt prepared for the working within the various areas of student teaching experience. 

• 	 Student Teacher Candidates felt well prepared or better (94.5%) in the area of participation in school-related responsibilities, including 

working after class with pupils, understanding parenta l concerns, and being available for meetings. 

• 	 50% of Student Teacher Candidates felt least prepared in two specific areas: diverse and appropriate techniques of classroom 


management and working effectively with students who have learning disabilities. 


• 	 88.9% of Student Teacher Candidates felt they were prepared in unit/lesson plan construction and implementation as well as in the area 

of communication/interaction with other professional staff members. 

• 	 In the area of preparation in the use of appropriate teaching methods and strategies, 83.3% of the Student Teacher Candidates indicated 

t hat they were at least wel l prepared if not very prepared while 16.7% felt they were either somewhat prepared or unprepared. 

Tota l Number of Student Teacher Candidates during Spring, 2012 Semester: Total Number of Returned STC Surveys: 18 
= Highest Rating on Questio n = 2nd Highest Rating on Question 



Teacher Education Program Questionnaire STC - Spring 2012 

Ql: Were you prepared in the used 
of appropriate teaching methods and 

strategies? 
70.0% 
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Q5: Were you prepared to work with a wide variety of 
student learning stylesi' 
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for evaluating student growth? 
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eV illUliltin g student 0 .0% ~ ,.' .... /' ,/ 
growth?<"-,,,..< <>.~",,< .."'<"~ .,;'-f> ",,'­"f" 

t-"""I .,.,,,,,,t- f ..,,-.>.'" 
..,. I>' r 

" ..p 

Q6: Were you prepared for developing student interest 
and motivation to learn in the class? 

45 .0 % 

40.0% 

35.0% 

30.0% 

25.0% 
 ___ Were you prepared
20.0%10_ for developing15.~
50.0 % I~iiilllll~~iil~ student interest and 

5.01< motiva t ion to learn in0."" the class? 

.' 
>'~ /" ""I>- #,",J:. #",0

",<>.<<>."l <>.,,, '«-"" .r;t ~ 

,,~ ;~ ,.~ ..'§" 


~ \>.'" .I" F ,,0,;'" 

"1" <.f>~ ;. 

~ 
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Q7: Were you prepared to make use of audIo­

visual aids and technology during student 

teaching? 

60.0% __Were you 
40.0% • 

prepared to 

20.0% 
~+~ make use of 
0.0% audio-visual aidsI ." '/)"

"""t""-- It ~' ~.... ~ ~.f''''' 
<; 	 and technologyl' <f'c' ~/ 

during student...?f'? 'V 

Q9: Were you prepared to understand and apply the rules 
and regulat ions for the students and professiona l staff 

members In your building? 

sO.a% r ' , 
40.0% -.-Were you prepared to I understand and apply 

the rules .and 
regulatio ns fo r th e::: 1-­
students an d 
protessjon~1 staff 10.0" . 
members In yo ur 

0 .0% .l..I___ building? 
~ ·v...., ..·w •• .l-SomI/WNI 2· 1 very 


Pr~.rtd P • ..,.,..:! P'VP~1td SOrt'l...~"" t u npr..p.red 

Unpo-_,ed 


Q11: Were yoU pre pared to understand the needs and work 
with the age group ass igned? 

70.0 % I 
60.0% I 
50.0% f-, ­, 
4 0.0% _ Were you prepared 10 

underStand the needs 
30.0% and -.....ad.: wilh tile aae 

gro up assigned? 20.0 % 

10.0% 

0 .0% 
s .v.y " .W4111 J ·S.....-"'ll · s.on-ha. 1 Very 


""",...-.1 P'e9 I '«1 P"",atWI unp.~,.a UnPl~.«I 


08: Were you pre pared to use diverse and appropriate 
techniques of classroom management? 

6°'~b ­50.0% 

0/10.0% -~* 
~Were yo u prepa red to 

I use diverse and30.0% 
<lIppropriateI 
techniques o f 

20.0% "[ 
clOli ssroom 
management?10.0 % ; 

0.0% ! ,. ~·vet)' 4·W~1 l' $ ,"T"!W"'~ ,"'" P , ep,t.ecj P't'Pf'.cI ~,IJI).r4d )cme-v","l unprepored 

Unp'ep l'.c1 


010: Were you prepared to participate In school-related 
responsbll1tles (I.e. working with pupils after class, 

understanding parent concerns, being avllabJe for special 
meetings, etc. 

60.0 % 

50.0 % 

40.0% ~- _W~re you pre~redlo 

particlp. te I., xhod·relllted 
30.0% ~ . rllspomDIIIU." (i.e. wa< t1nS 

with pupil ••fter (."1$,20.0% 
unde~t.I,,"d !<lJ p.ren l 

.. conclrns. belns . ...Ilable fo ' 
,pe clel me e1 lns 5. ek. 

10.0 % 

0.0% I 
~ 'Very "· W"I 3·s.c..n.whol 1 · 1 Vwy 

"r_r~ "'~Ir«l ~'i'Pa ,ec1 $om....,~, Un",ep.orvd 


vnpr~'~ 

012: We re you prepared to work with and relate to 
culturally and IlngulsticellydlVerse students? 

45.0% 

40.0% 

35.0% 

30.0% 
_	 WerE' you prepared to 

work wi , ,, an d , (>131(> to 
25.0% 

20.0% . culturally and 
15.0% li naulstlC41 lly dl\1'11!r~ 

10.0% }-­ students? 

S.O% 
L_..0 .0% 

s . ...ery 	 , . 1 W!<y~w.. ) ·SOI'''''''''''' 

Pr-..,... r-.l "'_'e<! "(""arel:! $~~l Un_red 


vn~,ed 
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Q13: Were you prepare d to work effectively with students 
who have le arning disabilities? 

3 5.0% r' 
30.0 % 

2 5 .0 % ?20.0% ~Were vou prepared to 
wo rk e ffectively wi t h 

15.0% 

I 
st udent.s w ho have 
lea rn ing d isabilities?

10.0% 

5 .0% L0 .0% 
5· V~ ".W~I ) ·s.a.-VNI ~' s.mw,,,hiOl 1 v.,ry 


t>r~• • ed P,_ ,E</ Pr.-p" • ..t Ul'IPr~•..:j Un pr_r.d 


Q15: Wereyou pre pared to communicate, w o rk, lInd 
Inte ract with other profeSSional staff membe rs in yo ur 

building? 

50.0% 

40.0% 

..........- Were you prePiJ red to
3 0 .0% 
co mmunic'Il(>. won.., and 
inte ract wit h o ther20 .0% 
pro feuio nOlI staff 
members in your

10,0% b uildin87 

0 .0% 
5·"erv "·W" I ~5om.IVN' 2· 1 'Wiry 


P, ,,,ol .-.d ~r"p~ red Pr~a re:l 501; ..... I"0I0 \ Unprep"reo' 


Unp'.", '''' 


Q14: Were you prepared to work effectively with students 
who are tale nted and gifted? 

60.0% j­
50.0 % . 

40.0% ­

_ We re you prepared to 
30.0% work. effectivelv with 

st udents w ho are 
20.0% talent ed and gihed? 

10.0% 

0 .0"/0 

> V«V ~ ·Well j -$om"",l\;>t l· So n ... w~t 1 Very 


p,,,,~'<!d j>,~ p,~"." U"I>'~".d U"Pf",~'~ 

Q16: Were you prepare d to communicate, work, and Interact 
with pare nts and volunteers? 

45.0 % ·r-'-· 
40.0% .! . 

35.0% 

30.0% 

25.0% 

20 .0% 


-------~ ~ 
_ w ere you prepared to1 5.0% 


10 .0% 
 communicate, w o fk, and 
interact with p arent s and 5 .0% 
volunt eers? 0 .0% ~ 

.,J­ >,i> ." J­,.'. J- <I,<",<J. ~"'~ #' 
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60.0% 

50.0% --_. 

40.0% 

30.0% 

20.0% 

10.0% 

0.0% 
2- Somewhat 
Unprepared 

PEDAGOGY 
Qu~11I;mst.l.-4. 6, 7, 8,11, 11, n, t4 

70,0% - - --- ------------­

5-Very Prepared 4-Well Prepared 3-Somewllat 1 Very 
Prepared Unprepared 

• Were you prepered in the used of appropriate teachi ng methcds and strategies? 

• Were you prepared in unit and lelSOIl plan construction and Implementation? 

• Were you prepared to create and use various forms of a~ssment for evaluatingslUdent growth? 

. Were you prepared for developing student Interest and motivation to learn In the cla!>s? 

• Were you prepared to make use of audio-visual aids and technology during student teachi ng? 

. Were you prepared to use diverse and appropriate techniques of classroom management? 

. Were you prePllred to understand the needs and work with the age group a~lgned? 

11 Were you prep!lred to work. with and relate to culturally and linguistically diverse students? 

Were you prepared to work effectively with students who have learning disabillt.'ies? 

II Were you prepared to work effectively with students who are talented and gifted? 
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Diversity 


60.0% 

40.0% 

20.0% 

0.0'" 

Questions 5, 12, 13, 14 

- , 

5-Very 4-Well 3-Somewhat 2- Somewhat 1 Very 
Prepared Prepared Prepared Unprepared Unprepared 

• were you prE'j:la red 10 work. with a wide variety of student learning styles? 

• Were you prepared to work with and relate to culturally and linguisllCdUy drverse students? 

_ Were you prepared to 'work eHectively with students who have learning disabilities? 

• Were you prepared to work eHectively with students who are talented and gIfted? 

CONTENT KNOWLEDGE 
Question 3 

80.0% 

70.0% 

60.0% 

50.0% 

40.0% 

30.0% 

20.0% 

10.0% ~-
0.0'10 

5-Very 4-Well 3-Somewhat 2- Somewhat 1 Very 
Prepared Prepared Prepared Unprepared Unprepared 

• Were you prepared with sutficieflt content know/edge of the subject matter taught? 
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Professionalism 
Questlons9, 10, IS, 16 

60.0% 

40.0% 

20.0% 

5-Very 4-Well 3-Somewhat 2- Somewhat 1 Very 
Prepared Prepared Prepared Unprepared Unprepared 

_ Were you prepared to understand and app~the rules and regulatIOns for the students and professional staH 
members In your building? 

.	 Were you prepared to parti(:ipate in school-related responsbtltttes (i.e. workIng with pupils after cless. 
understanding parent concerns, being avllable for special meetings, etc. 

Q 	Were you prepared to oommuniC<lte, work, and interact with other professional staff members In your 
bUilding? 

• Were you prepared to communicate, work, and Interact With parents and volunteers? 
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12 

10 

8 

6 

• 
2 

o 

Question A 

QueSllon A: AI. vo" r.view your p"P~ r l ~nc .. thr o UChotJt 
the coun_or k ..nd as "Stud e n t Teac her C3 nd rdllte, w l'lat 

u~tls) o f the M SU ·Nonh.... n TeiICh. ~ Ed uc"I ,on 
Pro gram would you recom m e n l lm prov1ns' 

• v .. ..",,, ... do , , ..""'''".,, ."<1" . 1..­
~""tTo. '''' ", ,, o,",,<,,",,,,,,>c. 

• '.",.e ~"'.. T",.I 0.,.. of"v4"T.."", . 

• _ . '"". 'I.,.""",",ym ',me bof.",
5"_'T..",,,,, 

• . ...' .. . m. '. C.nto"' ''' ......,".' ''' ''' " 

. .............,."""',.."'..,"'" .........,,,." 

.. . ~_ ... ~.. <b... ''''"n ... ,.,.£o"''''' ' .............·,.,......., 

0----------------- - -------­

Question B 

I' 	 • Pupil Relations 
n 

10 • 	Use of State & National 
StandOirds 

8 


II Time Management
6 


4 

.	 Oirect Instruction 

2 

o • Unit/lesson Planing 

.. Class Management 

Question B: In which areCl(s) did the Tea cher 
Education Program best prepare you for actual 

tea ching in the classroom ? 

9 

8 

7 

6 

S 

4 

3 

2 

1 

o 

Question C 

Question C: In which area(s) did the Teacher 
Education Program least prepare you for actual 

teaching in the classroom7 

• Pupil Re lations 

• Use of State & Nation<ll 
St.lndOirds 

IS Time Management 

• Direct Instruction 

• Unlt/Lesson PI.wing 

• Class Management 

Question A - Other Suggestions: 

• Some focus on behavior disorders 

• The Industrial Part; There is no carpentry program; the drafting 

program sucks 

• Classes taken from Northern rather than Great Fall s had little 
support and practical application 

• More tech education teaching courses; less independent study 

• Pacing; professors should make students adhere to time limits 

• More RTI training 

Question B - Other Suggestions: 

• Engagement 

Question C - Other Suggestions: 

• Using technology in the classroom 

• ESl interactions 

• CTE-VOED classes 
• Early in the program we received very little support doing any of 

these things; Dr. Miller changed all that 

• Before Dr. Miller we had very little help/support in planning our 

curriculum and having specific classroom experiences relating to 

classes being taught 
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Question D 

16 r 
14 I 
12 , 

1~ l • Positive 

• Negative 

• Neutral; r­
• O ther 

Question D: What is your reaction to MSU-Northern's student 

teacher university Supervisor procdure 7 (AS to number of visits, 

sharing after each visi t , lensth of visit, value of supervisor during 


student teachinB, etc.) 

o 

Question 0 - Comments 

• 	 Dr. Miller visited frequently and always made time to conference 
with me. 

• 	 The suggestions she (US) provided were very beneficial 

• 	 I feel my University Supervisor did not show up enough 

• 	 She (US) wasn't really there a lot; As she did not know me 

beforehand, I just didn't feel a connection or support from her. 

Question E 
What would you recommend that MSU-Northern change to better 

aid the Student Teacher Candidate during a Student Teaching 

Experience? 

Responses to Question E 

• 	 Have mock intelViews before student teaching and prepare students 
on applying for jobs, building a job portfolio, and finding out of state 
jobs. 

• 	 Being more prepared and communication 

• 	 I felt we had a lot of busy work and had to do a lot that we will never 
LIse again. 

• 	 To provide more information prior to student teaching 

• 	 I would recommend going into more detail of the content the STC will 
teach in their area. 

• 	 Maybe have a forum where students can adk questions or get help 
from professor 

Additional Comments 

• 	 I would like to see more school visits in the courses so that students cou ld interact with higher education students; STCs wou ld learn more in the schools also 

• 	 Eliminate weekly reflections; it is very busy prepping and planning and time would be better spent in that area. 

• 	 I believe the program is headed in the right direction 

• 	 Overall my experience was very positive 

• 	 Find someone equally as talented as Dr. Miller to support the Great Falls program 

• 	 Student teachers away from Great Falls or Havre are really left to figure th ings out on their own. 



AppendixC: 

Counselor Education Program Standards and Assessment Benchma rks 



CE Outcomes Performance Indicators Crosswalk Page 1 

Appendix C: Counselor Education Outcome Performance Indicators' Connection to Conceptual Framework 

Advanced Programs (ADVP) COllceptual Framework (CF) Beliefs & Praxis '" Reflective Practitioner 

Belief l~ Praxis I : A Reflective Practitioner engages in Purposeful R~fleClion using Critical Inquiry. 

Belief 2 ~Praxis 2: A Reflective Practitioner facilitates learning by creating opportunities for all learners to by the Application of Theory and Practice. 

Belief 3 ~Prax is 3: A Reflective Practitioner conducts consistent and purposeful Assessment and Evaluation. 

Belief 4-c=Praxis 4: A Reflective Practitioner makes the importance of Diversity explicit. 

Belief 5~Prax is 5: A Reflective Practitioner makes constructive use of Technology. 


Table 1: Crosswalk: Counselor Education Program Standards (Objectives/Performance Indicators) and ADVP CF Beliefs: Praxis 

Counselor Education Program Standards 
(CEPS) (Objectives/Performance 

Indicators) 

CEPS : ADVP CF BeliefslPraxis Narrative 

CEPS I. Skills: The graduate candidate implements Belief I~ Praxis I Belief I~ Praxis I (Purposeful Reflection using Critical 
soundpractical therapeutic and relational skills Belief 2 ~Praxis 2 Inquiry) is embedded in the CEPS I as candidates demonstrate 
that reflect current practice. 

Belief 3 ~Praxis 3 
and implements sound practical therapeutic and relational skills. 

Belief 2 ~Praxis 2(Application ofTheory and Practice) fmds its 
Belief 4~Praxis 4 integration with candidates' therapeutic and relational skill 
Belief 5~Praxis 5 development. 

Beli ef 3 " Praxis 3 (Assessment and Evaluation) is 
demonstrated as candidates complete course assignments and 
engage in practica and internships, including self and peer 
evaluation . 

Belie f 4~Praxis 4 (Diversity) ensures that candidates are able to 
make the importance of diversity expl icit wi th the outcomes 
which requires candidate to demonstrate practical therapeutic 
and relational skills for meeting and appreciating the diverse 
needs of clients and groups. 

Belief 5~Praxis 5 (Technology) The program incorporates 
technology in instruction and candidates are requires to access 
technology to complete course requirements and research 
evidenced-based practices. 
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CEPS 2. Knowledge. The graduate candidate Belief 1'" Prax is 1 Belief 1'" Praxis I (Purposeful Ref/ection using Critical 
possesses a comprehensive theoretical knowledge inquiry) is embedded in the integration and transferability ofBelief 2 "'Prax is 2 
base that can be integrated and transferred 10 candidates' comprehensive theoretical content knowledge. 

Bel ief 3 "'Prax is 3 effective counseling relationships and techniques. Belief 2 "'Praxis 2 (Application ofTheory and Practice) find s 
Belief 4"'Praxis 4 its integration ill counseling practice demonstrated by 
Belief 5"'Praxis 5 candidates. 

Belief 3 "'Praxis 3 (A ssessmelll and Evaluation) is 
demonstrated in coursework, practica and internship as 
candidates learn about assessment/evaluat ion in theory and 
practice. 

Belief 4"'Praxis 4 (Diversity) ensures that candidates are able to 
make the importance of diversity explicit which requires the 
candidates to demonstrate their competence in integrating and 
transferring their knowledge and skills within a comprehensive 
theoretical knowledge base to work with clients and groups. 

Belief 5"'Praxis 5 (Technology) The program incorporates 
technology in in struction and candidates are requires to access 
technology to complete course requirements and research 
evidenced-based practices. 

CEPS 3. Professional Identity: The graduate Belief I'" Praxis 1 Belief I '" Praxis I (Purposefiti Ref/ection using Critical 
candidate expresses a strong counselor identity inquiry) is embedded in the requirements for candidates'Belief 5"'Praxis 5 
through involvement and participation in development of their professional identity as reflective 
professional organizations, advocacy, trainings, practitioners including the integration of critical thinking in 
workshops, seminars, or other continuing education therapeutiCinterventions, development of 
opportunities. programs/intervent ions, and delivery of curricu lum. 

Belief 5"'Praxis 5 (Technology) The program incorporates 
technology in instruction and candidates are exposed to online 
professional resources including advocacy, trainings, 
workshops, seminars, or other contin uing education 
opportunit ies. 



CEPS 4. Dispositions. The graduate candidate Belief I ~ Praxis I Belief I~ Praxis I (Purposeful Reflection using Critical 
demonstrates a se/f(JWare and se/fre/lective stance Inquily) is embedded in the requirements for reflection on Belief 4~Praxis 4that allows for growth and the personal dispositions learning and practice that is a core component throughout the 
necessary to work in the counseling field. program. 

Belief 4~Praxis 4 (Diversity) ensures that candidates are able 
to make the importance of divers ity explicit as candidates 
demonstrate a self-aware and reflective stance as counselors. 

Table 2: Counselor Education Program's Assessments aligned to Counselor Education Program's Standards (CEPS) 

Assessment CEPS Benchmark/Check point 

I) Admission Score Card: Essay Reflection Section (pilot) CEPS 4: Dispositions • Admission 

2) Dispos ition rubric CEPS 3: Professional Identity 
CEPS 4: Dispositions 

• Admission to Internship 

• Exit 

3) Internship evaluations CEPS I : Skills 
CEPS 2: Knowledge 
CEPS 3: Professional Identity 
CEPS 4: Dispositions 

• Completion of Internship 

4) Guidance Lesson Assessment (student learning) 
(In development) 

CEPS I: Skills (proposed) 
CEPS 2: Knowledge (proposed) 

• Mid-point internship (informal) 

• Completion of Internship 



5) 

6) 

Portfolio Exit Evaluation CEPS I: Skills 
CEPS 2: Knowledge 
CEPS 3: Professional Identity 
CEPS 4: Dispositions 

• Exit Rev iew 

See "Counselor Education Exil Portfolio 
Dala " for aggregated data example 

Employer-Graduate Surveys (In development) CEPS I: Skills 
CEPS 2: Knowledge 
CEPS 3: Professional Identity 
CEPS 4: Dispositions 

• Post-graduation 

In addition to GPA (monitored at each semester) (Content Knowledge CEPS 2), candidates' development as reflective practitioners are 
assessed at benchmark/checkpoints. Through this process, candidates are assessed on every standard or indicator ofcompetency at least once in 
the program. Candidate performance can be retrieved and analyzed at the individual (disaggregated) and cohort level (aggregated). 

See "Counselor Education Exit Portfolio Data" for Spring Semesters 2011 and 2012 document for example of program's ability to aggregate and 
analyze data for program assessment of CEPS. 
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Table 1: Admissions Scorecard for Counselor Education: Reflective Practitioner 


Candidates beginning Fall 2011 


Applicant: _ _ _________ ____ _ _ _ Admit date: _ _ _ 

Banner !D: Initials: _ _ _ _ 


Full Admission criteria provide baseline datafor CEPS 1. Skills (item 7). CEPS 4. Dispositions (items 6. 7, 8) 
Points 

1. Undergraduate 
GPA 

Under 2.75 
oPoints 
(Denial) 

2.75 -2.99 
oPoints 
(Conditional) 

3.00 -3.49 

5 Points 

3.50 Or Above 

10 Points 
2. Millers Analogy MAT < 344 

-5 Points 
MAT 349-357­
oPoints 

MAT 35S-371 
5 Points 

MAT >372-3S1 
10 Points 

3. Letters of 
Recommendation 
(Points per letter 
sums to 10 points; 
divided by 3) 

Do not 
recommend 

- 5 Points 

Recommend 
wlreservations 

opoints 

Average 
recommend 

5 points 

Hi-recommend 

10 points 

4. Background 
check: Admit or Deny 

Report of Record-Dellial or Review No report of record: Clear "'Clear 
--JDeny 

5. Resume Little experience Little experience 
with people with people 

-5 points opoints 

Satisfactory 
experiences with 
people 

5 points 

Numerous 
experiences with 
people 
10 points 

6. Personal Essay 
(Rubric) 

(20 points 
possible) 

7. GPA for CNSL 
625 & 635 

< B­ B- (2.75) 

-5 points opoints 
Denial Probation 

B (3.0) 

10 points 
A (4.0) 

20 points 

8. Disposition 
(Rubric) 

opoints 5 points 
(0-22 score) (23-33 score) 
Denial 

10 points 
(34-44 score) 

20 points 
(45-55 score) 

100 Possible 
Grand Total 

Comments: 



Table 2: Admissions Essay Rubric for Counselor Education: Reflective Practitioner 

candidate____________ __ SemesterIYear___________ _____ 
Submitted by Faculty Member_______ _____ _______ Oate_____ 

Evaluation Criteria 
Exceptional at 
Developmental 

Level 
5 

Advanced at 
Developmental 

Level 
4 

Mastered at 
Developmental 

Level 
3 

Developi ng T oward 
Developmental 

Level 
2 

Defi cits at 
Developmental 

Level 
1 

Accomplishments 
and experiences are 
s igni ficanlly beyond 
applicanr level 
expectations. 

Strong evidence of 
accomplishments and 
experiences fO f 

snccess in counseling 
. program. 

Accomplishments 
and experiences 
evident at a basic 
leve l for applicant 
status. 

Accompli shments 
and experiences less 
than expected for 
applicant sta.tus. 

Significant 
remediation needed 
to meet expectat ions 
for app licant status . 

5 4 13 2 1 
Presentation/Organization 
I . The purpose and foclls are clear and consistent. 
2. The main claim is clear, significant, and challenging. 
3. Organization is purposeful, effective, and appropriate. 
4. Sentence form and word choice are varied and appropriate. 
5. Punctuation, grammar, spelling, and mechanics are 
appropriate. 
Management of Concepts 
6. lnfonnation and evidence are accurate, appropriate, and 
integrated effectively. 
7. Claims and ideas are supported and elaborated. 
8. Alternative perspectives are carefully considered and 
represented. 
Reflection (CEPS 4) Subtotal items 9-15 
9. Connections between and among ideas are made. 
10. Analysis/synthesislevaluation/interpretation are effective 
and consistent. 
11. Independent thinking is ev ident. 
12. Creativity/originality/flexibili ty are evident. 
13. Awareness of personal belief system, values, limitations. 
14. Respects and appreciates others. 
15 . Demonstrates flexibility and openness to experiences and 
others. 
Overall Evaluation Total 

Rubric rating scale: 0- J5 ~ -5 points ; 16-30 ~ 0; 3 1-45 ~ 5 points; 46-60~1O points; 61 -75 ~20 points 

Comments 



Table 3: Personal and Professional Dispositions: Reflective Practitioner 
Counselor Education Program 

Candidate:-:-__,-_ _ ,-______ Semester/year ________ _ ___ _ _ _ 
Submitted by Faculty Member _ _ ___ _ _____ _ ___ ______ Date ____ _ _ 

Evaluation Criteria 
Exceptional a t 
Developmental 

Level 
5 

Adva nced at 
Developmental 

Level 
4 

Mastered at 
Developmenta l 

Level 
3 

Developing Toward 
Developmental 

Level 2 

Defic its at 
Deve lopmental 

Level 
I 

No t Observed 

N 
Skills and 
understandin g are 
significantly beyond 
developrncntallevel. 
Performance similar 
to an experienced 
professional. 

Strong mastery of 
skills and thorough 
understanding of 
eoncepts. 

Understand ing or 
proficiency of 
concepts or skills 
evident at a basic 
level for a counselor 
or therapist at tltis 
s tage of 
development . 

Minor conceptual and 
skill errors are 
evident; stIll in the 
process of developing 
profi ciency 

Significant 
remediation needed; 
deficits in knowledge 
or skins; minimal 
progress toward 
pro fi ciency. 

Unable to meas ure 
with given data; 
did not observe in 
usc. 

Professional Dispositions (CEPS 3) 
The candidate relates to peers, professors, and others in an appropriate, professional 
man ner. (CEPS 3) 

5 4321 N 

The cand idate appli es lega l and ethical standa rds during the traini ng program. (CEPS3) 54 32 1N 
The candidate demonst rates t he ability to receive, integrate, and uti lize feedback from peers, 
instructors, and supervisors. (CEPS3) 

S 4 321N 

The candidate behaves in accordance with the program 's standards as out lin ed in cou rse 
sylla bi, and the program's and university's poliCies. (CEPS 3) 

54 32 1N 

The cand idate beh aves mat urely and professionally, (e.g., compl eting assign ments in a timely 
manner, arriving on t ime for class and ap pointments, co mmunicati ng with instru ctors, 
supervisors, and peers as appropriate). (CEPS 3) 

54 32 1N 

(CEPS 3) Subtotal 

Personal Dispositions (CEPS 4) 
The ca ndidate demonstra tes appropriate self-contro l (e.g., anger control, impulse 
control) in interpersonal relationships with facul ty, peers, and clients/candidates. (CEPS 4) 

5432 1N 

The candidate is aware of her/hiS own belief systems, valu es, and lim itations. (CEPS4) 5432 1N 

Th e candidate is aware how these might affect the candidate's work wit h clients/candidates 
or peers. (CEPS4) 

543 2 1N 

The candidate demonstrates a wi llingness to self-explore, grow, and compensate for 
deficiencies. (CE PS 4) 

54 32 1N 

The ca ndid ate pa rt icipates in class es in an approp riate ma nner, (e.g., demonstrates 
awa reness of personal boundaries and avoi ds inappropriate self-discl osure). (CEPS 4) 

5 432 1N 

The cand idate respects th e fundamental rights, dignity, and worth of all peo ple. (CE PS 4) 543 2 1N 
CEPS 5 Subtotal 

Total 

Rubric rating scale: 0-11 ~ -5 p oints; 12-22 ~ 0 p oints; 23-33 points ~ 5; 34-44 ~ 10 points; 45-55 ~ 20 pOints 

COMMENTS: 



Notice ofProfessional Concerns Form 
Counselor Education Program 

Candidate: _ _ ________ _ _____ _ _________ _ 

semester/Year: ______ ________ ________ _ ____ _ 

Completed by: ___ _ _ ___ _ ____ _ _______ _ ___ 

Date submitted to Program Faculty: _ ________ _ _ ________ _ 

In the space provided below, write a brief narrative of the academic concerns regarding this 

candidate, including academic grades, professional skill development, professional characteristics, 

and overall appropriateness for the field of counseling. Attach a separate sheet if needed. 



Table 4: Faculty Feedback: Candidate Review for Counselor Education--Reflective Practitioner 

Candidate _ _ ________ __________ __ SemesterlYear _ ___ 

Reviewed by Faculty ___ _ ____ _ ____ _____ Date_______ _ 

Possible ratings: S = Satisfactory N = Needs Improvement U = Unsatisfactory 

Area of Progress S N U 
Academic Development 
Program of Study (On time; admission completed, etc.) 
Academic Course Work (GPA 3.0; no grades below B-) 
Professional Development 
Professional association membership (ACA, MCA, etc.) 
Staff and Peer relationships 
Identity as a counselor 
Personal growth 
Profess ional growth 
Counseling Skill Development 
Amenability to supervisions 
Ethical behavior 
Interpersonal relationships 
Clinical competence 
Clinical hours 

Comments: 

Cc: Candidate 
Advisor file 



Appendix E 

Counselor Education Program Midpoint Rubric and Internship Evaluation Surveys 



Appendix E 

Table 1: Internship Evaluation Forms 

MIDTERM MSU-N Internship Evaluation (Formative) 
Intern : ____ _ _______________Site:_ ______ _ _____ 

Evaluator: Semester/vear:__________ 
Total hours completed: Hours of supervision:________ 
This evaluation is to be complete and reviewed with the intern. Please make one copy for the intern, 
one for your record s, and mail the original to the Counselor Education Program or return to intern. 

Evaluation Criteria 
Exceptiona l at 
Developmental 

Level 
5 

Skills and 
understanding arc 
significantl y beyond 
developmental level. 
Perfonnanee similar 
to an experienced 
professional. 

S 4 3 2 1 

Advan ced ae Mastered at 
Developmenta l Developmenta l 

Level Level 
4 3 

Strong mastery of Understanding or 
skills and thorough profieiencyof 
understanding of concepts or skills 
concepts. evident al a basic 

level fOI a eounselor 
or therapist at this 
stage of 
development. 

N Characteristic or Behavior 

Developing Toward Deficits at Not Observed 
Developmental Developmental 

Level 2 Level 
1 N 

Minor conceptual and Significant Unable lO measure 
skill errors arc remediation nceded ; with given data; 
evident; s1il1 in the deficits in knowl edge did not observe in 
proeess of developing or skills ; mimmal use. 
profieiency. progress toward 

proficiency. 

5 4 3 2 I 1 N Characteristic or Behavior 
Dependability (CEPS 4) Self-managelnent (CEPS 3) 

Attends regularly/punctual 

Meets project deadlines 

Maintains professional 
manner and appearance 
Manages time and resources 
effectively 

Consistently produces quality 
work 

Makes informed decisions 

Attitude (CEPS 4) 

Flexible and willing to learn 

Seeks guidance when 
appropriate 
Sets realistic goals 

Demonstrates initiative Knowledge Base (CEPS 2) 

Accepts and makes constructive 
use of supervision 

Demonstrates skills needed 
for assigned responsibilities 

Maintains a courteous and 
friend ly disposition 

Applies theory to practice 

Relationships (CEPS I) 

Works effectively with 
supervisors 

Understands school culture 
and expectations 
Overall PerformaDce 

Works effectively with co­
workers 

S 4 3 2 1 N Please rate the interns 
overall performance 

Works effectively with clients 



Page 2, MSU-N Intern Evaluation 

What main strengths does the intem demonstrate? What unique/special contributions 

has the intern made to your school/agency? 

In what areas could the intern improve? What are areas for future growth? 


Signatures: 


Evaluator:: _ _ ___ _ _____ _ _ ___ _ _ ___ _ Date: _ _ _ _ _ _ 


Intern:______ _ ____ _ ____ _ _____ Date: _ _ ____ 




Table 2 
FINAL MSU-N INTERN EVALUATION: SUPERVISOR 

Intem's Name: _____________________,Date: _ ___ 

Internship Site: 

Supervisor: 

This fonm is designed to help supervisors provide feedback about the performance of intems. I know you are 

probably busy, but the form usually takes just five or ten minutes to complete and your answers and comments will 

be much appreciated. This fonm will become part of the intern's record for this course and may be considered in 

assigning grades for the internship. Please answer each item using the scale provided. Space is provided following 

each category group for specific comments. There is also space at the end of this fonm for general comments. If you 

feel it would be helpful to put anything into context from the outset, please feel free to do so below. 

Initial Comments 

Evalu ation Criteria 

Basic Work Requirements (CEPS 4) 

Arrives on time consistently 

Uses time effectively 

Infonms supervisor and makes arrangements for absences 

Reliably completes requested or assigned tasks on time 

Completes required total number of hours or days on site 

Is responsive to nonms about clothing, language, etc., on site 

Exceptional at 
Developmental 

Level 
5 

Advanced al 
Developmental 

Level 
4 

Mastered at 
Developmellta l 

Level 
3 

Developi ng Toward 
Dc\'clopmenlal 

Level 2 

Deficits at 
Developmental 

Level 
1 

Not Observed 

NA 
Skills and 
understand ing are 
significantly beyond 
developmental level. 
Perfonnance similar 
to an experienced 
profess ional . 

Strong mastery of 
skill s and thorough 
understanding of 
concepts. 

Undemanding or 
proficiency of 
concep~ or skills 
evident al a basic 
level for a counselor 
or therapist al this 
stage of 
development. 

Minor conceptual and 
skill errors are 
evident ; still in the 
process of developing 
proficiency. 

Significant 
remediation needed; 
deficits in knowledge 
or ski ll s; minimal 
progress toward 
proficiency. 

Unable to measure 
wilh given data; 
did not obselve in 
use. 

2 3 4 5 NA 

D D D D D D 

D D D D D D 

D D D D D D 

D D D D D D 

D D D D D D 

D D D D D D 



Comments or suggestions: 

Evaluation Criteria 
ExCtl)tiooai at 
Developmental 

Level 
5 

A dvanced at 
Developmenta l 

Level 
4 

Mastered at 
Developmental 

Level 
3 

Develo pi ng Toward 
Developmental 

Levf:l 1 

Deficits at 
Develo pmental 

Level 
I 

Not Observed 

NA 
Skills and 
understanding are 
significantly beyond 
developmental level. 
Perfonnance Similar 
to an experienced 
professional. 

Strong mastery of 
skills and thorough 
understanding of 
concepts. 

Understanding or 
profieieneyof 
eoncepts or skill s 
evident at a basic 
level for a counselor 
or therapist at this 
stage of 
development. 

Minor conceprual and 
skill errors are 
ev ident; still in the 
process o f developing 
profi ciency. 

Significant 
remed iation needed ; 
deticits in knowl edge 
or skills ; minimal 
progress toward 
proficiency. 

Unable 10 measure 
with given data; 
did not observe in 
use. 

Ethic Awareness and Conduct (CEPS 2) 
2 3 4 5 NA 

Knowledge of general ethical guidelines 0 0 0 0 0 0 

Knowledge of ethical guidelines of internship pl acement 0 0 0 0 0 0 

Demonstrates awareness and sensitivity to ethical issues 0 0 0 0 0 0 

Personal behavior is consistent with ethical guidelines 0 0 0 0 0 0 

Consults with others about ethical issues if necessary 0 0 0 0 0 0 

Comments or suggestions: 

Knowledge and Learning (CEPS 2) 
2 3 4 5 NA 

Knowledge level of student population at beginning of intemship 0 0 0 0 0 0 

Knowledge level of student population at end of intemship 0 0 0 0 0 0 

Knowledge of school counseling interventions at beginning of 
internship 0 0 0 0 0 0 

Knowledge of school counseling interventions at end of internship 0 0 0 0 0 0 

Knowledge of school setting at beginning of internship 0 0 0 0 0 0 

Knowledge of school setting at end of internship 0 0 0 0 0 0 



Receptive to learning when new information is offered D D D D D D 

Actively seeks new information from staff or supervisor D D D D D D 

Ability to learn and understand new information D D D D D D 

Understanding of concepts, theories, and information D D D D D D 

Ability to apply new information in counseling setting D D D D D D 

Comments or suggestions: 

Evaluation Criteria 
Exceptional at Advanced at Mastered at Developin g Toward Deficits at Not Observed 
Developmental Developmental Dcvelopmenhtl Developmental Developmental 

Level Level Level Level 2 Level 
5 4 3 I NA 

Skills and Strong mastery of Understanding or Minor conceptual and Significant Unable to measure 
understanding arc skills and thorough proficiency of skill enurs are remediation needed~ with given data; 
significantly be yond understanding of concepts or skills evident; still in the deficits in knowledge did not observe in 
developmental level . concepts. ev ident at a basic process of devel oping or skills; minimal lise. 
Performance simi lar level for a counselor proficiency. progress toward 
to an experienced or therapisl at thi s profic iency. 
professional . slage of 

develonment 

Response to Supervision (CEPS 4) 
2 3 4 5 NA 

Actively seeks supervision when necessary D D D D D D 

Receptive to feedback and suggestions from supervisor D D D D D D 

Understands information communicated in supervision D D D D D D 

Successfully implements suggestions from supervisor D D D D D D 

Aware of areas that need improvement D D D D D D 

Willingness to explore personal strengths and weaknesses D D D D D D 

Comments or suggestions: 



Evaluation Criteria 
Exceptional at 
Developmental 

Level 
5 

Advanced at 
Developmental 

Level 
4 

Mastered at 
Developmental 

Level 
3 

Developing Toward 
Developmental 

Level 2 

Deficits at 
Developmental 

Lenl 
I 

Not Observed 

NA 
Ski ll s and 
understanding are 
signil'1cantly beyond 
developmental level. 
Perfonnancc similar 
to an experienced 
professional. 

Strong mastelY of 
skills and thorough 
underslanding of 
concepts. 

Understanding or 
proficiency of 
concepts or skills 
ev ident at. a basic 
level for a counselor 
or therapist at thiS 
st.:"lge of 
devel opment. 

Minor conceprual and 
skill errors are 
evident; s till in the 
proccss of developin g 
profi cicncy. 

Signi ficant 
remediation needed~ 
deficits in knowledge 
or skills; minimal 
progrcss toward 
proficiency. 

Unable to measure 
with given dala; 
did not observe in 
use. 

Interactions with Students/Clients (CEPS 1) 
2 3 4 5 NA 

Appears comfortable with students 0 0 0 0 0 0 

Initiates interactions with students 0 0 0 0 0 0 

Communicates effectively with students 0 0 0 0 0 0 

Builds rapport and respect with students 0 0 0 0 0 0 

Is sensitive and responsive to student's needs 0 0 0 0 0 0 

Is sensitive to cultural differences 0 0 0 0 0 0 

Is sensitive to issues of gender differences 0 0 0 0 0 0 

Comments or suggestions: 

Interactions with Coworkers (CEPS 3) 
2 3 4 5 NA 

Appears comfortable interacting with other staff members 0 0 0 0 0 0 

Initiates interactions with staff 0 0 0 0 0 0 

Communicates effectively with staff 0 0 0 0 0 0 

Effectively conveys information and expresses own opinions 0 0 0 0 0 0 

Effectively receives information and opinions from others 0 0 0 0 0 0 

Comments or suggestions: 



What would you identify as areas in which this intern should improve? 

Discuss the intem's success with the implementation of MSU-N activities and interventions 

Would you recommend this intem for employment at his or her present level? Please explain. 

Supervisor's Signature: _ ______________ ___Date:_ _ _ ______ 

Thank you for your time in supervising this intern and in completing this evaluation. 



Table 3 
FINAL MSU-N INTERN SELF-EVALUATION 

Name: ____________________Date: ___ 

Internship Site: 

Supervisor: 

Your supervisor will be asked to complete an evaluation fomn that is designed to assess your periomnance during 

your internship. This form is provided in order to help you assess your own periomnance. It is essentially identical to 

the one given to your supervisor. The fOnTl usually takes just five or ten minutes to complete. This fOnTl will become 

part of your record for this course and may be considered in assigning a grade for the internship. Please answer 

each item using the scale provided. Space is provided following each category group for specific comments. There is 

also a space at the end of this fOnTl for general comments. If you feel it would be helpful to put anything into context 

from the outset, please feel free to do so below. 

Initial Comments 

Evaluation Criteria 
Exceptional at Advanced at Mastered a t Developing Toward Deficits at Not Observed 
Developmental Deve lopmental Developmental Deve lopmental Developmental 

Level Level Level Level 2 Level 
5 4 3 I NA 

Sk ills and Strong mastery of Understanding or Minor conceptual and Sign ificant Unable to measure 
nnderstanding are skills and thorough profi ciency of skill CTrors are remediation needed; with given data ; 
significantly beyond understanding of eoncepts or skills evident; sllU in the deficits in knowledge did not observe in 
devel opmental level. concepts. evident at a basic process of developing or skill s; minimal usc. 
Performance similar level ror a counselor proficiency. progress toward 
to an experienced or therapist at this profie ielley. 
professional. stage of 

development. 

Basic Work Requirements (CEPS 4) 
2 3 4 5 NA 

Arrives on time consistently D D D D D D 

Uses time effectively D D D D D D 

Informs supervisor and makes arrangements for absences D D D D D D 

Reliably completes requested or assigned tasks on time D D D D D D 

Completes required total number of hours or days on site D D D D D D 

Is responsive to norms about clothing, language, etc , on site D D D D D D 



Comments or suggestions: 

Evaluation Criteria 
E)(ccptionai at 
Developmcntal 

Level 
S 

Advanced at 
Developmental 

Level 
4 

Mastered at 
Developmelltal 

Level 
3 

Dc\'eloping Toward 
Developmental 

Level 2 

Deficits at 
Developmental 

Level 
I 

Not Observed 

NA 
Skills and 
understanding are 
signiti caOil y beyond 
developmental level. 
Perfo nnance similar 
10 an experienced 
profess ional . 

Strong mastery of 
skills and thorough 
understanding of 
concepts. 

Understanding or 
profi c. iencyof 
concepts or skills 
evident al a basic 
level for a counselor 
or therapist at this 
stage of 
development. 

Millor concepruaJ and 
skill CTTors are 
evident; still in the 
process of develop ing 
proficiency. 

Significant 
remediation needed; 
deficits in knowledge 
or skills; minimal 
progress toward 
proficiency 

Unable to measure 
wirh given data; 
did DOl observe in 
use. 

Ethic Awareness and Conduct (CEPS 2) 
2 3 4 5 NA 

Knowledge of general ethical guidelines 0 0 0 0 0 0 

Knowledge of ethical guidelines of intemship placement 0 0 0 0 0 0 

Demonstrates awareness and sensitivity to ethical issues 0 0 0 0 0 0 

Personal behavior is consistent with ethical guidelines 0 0 0 0 0 0 

Consults with others about ethical issues if necessary 0 0 0 0 0 0 

Comments or suggestions: 

Knowledge and Learning (CEPS 2) 
2 3 4 5 NA 

Knowledge level of student population at beginning of intemship 0 0 0 0 0 0 

Knowledge level of student population at end of internship 0 0 0 0 0 0 
Knowledge of school counseling interventions at beginning of 
intemship 0 0 0 0 0 0 

Knowledge of school counseling interventions at end of internship 0 0 0 0 0 0 

Knowledge of school setting at beginning of internship 0 0 0 0 0 0 

Knowledge of school setting at end of intemship 0 0 0 0 0 0 

Receptive to learning when new infonmation is offered 0 0 0 0 0 0 



Actively seeks new information from staff or supervisor 0 0 0 0 0 0 

Ability to leam and understand new information 0 0 0 0 0 0 

Understanding of concepts, theories, and information 0 0 0 0 0 0 

Ability to apply new information in counseling setting 0 0 0 0 0 0 

Comments or suggestions: 

Evaluation Criteria 
Exceptional at 
Developmental 

Level 
5 

Advanced at 
Oevelopmental 

Level 
4 

Mastered al 
Developmental 

Level 
3 

Developing Toward 
Developmental 

Level 2 

Defici ts at 
Developmental 

Level 
1 

Not Observed 

NA 
Sk ill s and 
understandin g are 
sign ificanlly beyond 
developmental1 evel. 
Performance similar 
to an experienced 
profess ional. 

Strong mastery of 
skills and Ulorough 
understanding of 
concepts. 

Understanding or 
proficiency of 
concepts or skills 
evident at a basic 
level for a counselor 
or therapist at this 
stage of 
development. 

Minor conceptual and 
skill errors are 
ev ident ; sli ll in the 
process of developing 
proficiency. 

Significrull 
remediation needed; 
deficIts in knowledge 
or skills; minimal 
progress toward 
proficiency. 

Unable to measure 
with given data; 
did not observe in 
usc. 

Response to Supervision (CEPS 4) 
2 3 4 5 NA 

Actively seeks supervision when necessary 0 0 0 0 0 0 

Receptive to feedback and suggestions from supervisor 0 0 0 0 0 0 

Understands information communicated in supervision 0 0 0 0 0 0 

Successfully implements suggestions from supervisor 0 0 0 0 0 0 

Aware of areas that need improvement 0 0 0 0 0 0 

Willingness to explore personal strengths and weaknesses 0 0 0 0 0 0 

Comments or suggestions: 



Interactions with Students (CEPS 1) 
2 3 4 5 NA 

Appears comfortable with students D D D D D D 

Initiates interactions with students D D D D D D 

Communicates effectively with students D D D D D D 

Builds rapport and respect with students D D D D D D 

Is sensitive and responsive to student's needs D D D D D D 

Is sensitive to cultural differences D D D D D D 

Is sensitive to issues of gender differences D D D D D D 

Comments or suggestions : 

Evaluatio n Criteria 
Exceptional at 
Devc!opmental 

Level 
5 

Advanced at 
Developmental 

Level 
4 

Mastered at 
Deveiopmenl.a l 

Level 
3 

Developing Toward 
Developmental 

Level 2 

Deficits al 
Developmenfal 

Level 
1 

Not O bserved 

NA 
Skills and 
understanding are 
significantly beyond 
developmental level 
Perfonnance similar 
to an experienced 
profess ional. 

Strong mastery of 
skill s and thorough 
understandi ng of 
coneepts. 

Understanding or 
proficiency of 
concepts or skills 
evident at a basiC 
level for a counselor 
or therapist at th is 
siage of 
develop!l1ent 

M inor conceptual and 
ski ll errors are 
evident; still in the 
process of developi ng 
profieiency. 

S ignificant 
remediation needed; 
defi c its in knowledge 
or skills ; m inimal 
progress toward 
proficiency. 

Unable to measure 
with given data; 
did not observe in 
usc. 

Interactions with Coworkers (CEPS 3) 
2 3 4 5 NA 

Appears comfortable interacting with other staff members D D D D D D 

Initiates interactions with staff D D D D D D 

Communicates effectively with staff D D D D D D 

Effectively conveys information and expresses own opinions D D D D D D 

Effectively receives information and opinions from others D D D D D D 

Comments or suggestions: 



What would you identify as areas in which youshould improve? 

Do you believe you are prepared for employment at your present level? Please explain. 

Intern's Signature: ___________________D,ate: _________ 



Appendix F 

Counselor Education Program Exit Evaluation 



Appendix F 
Table 1: Candidate Exit Evaluation: Reflective Practitioner 


Counselor Education Program 


Candidate _ _ ____ _______ _____ _____ semesterNear________ _ 

Evaluated by Faculty Member _ _ __________ _______ Date,_ ___ _ _ 

Evaluated by Faculty Member _ _ __________ _ _ _____ Date_ _____ 

Evaluation Criteria 
Exceptional at 
Developmental 

Level 
5 

Advanced at 
Developmental 

Level 
4 

Mastered al 
Developmenlal 

Level 
3 

Developing Toward 
Developmental 

Level 2 

Deficits .at 
Developmental 

Level 
I 

Not Observed 

N 
Ski lls and 
understanding are 
significantly beyond 
novice level. 
Performance similar 
to an experienced 
professional . 

Strong mastery of 
ski lls and thorough 
underslanding o f 
concepts beyond 
basIc le vel to r a 
novi ee counse ling. 

Understanding or 
proficiency of 
eoncepts or skills 
evident at a basic 
level expected fo r 
novice counselor 

Minor conceptual and 
skill errors arc 
evident; still in the 
proeess of developing 
proficiency. 

Signi ficant 
remediation needed; 
deficits in knowledge 
o r skills; minimal 
progress toward 
proficiency. 

Unable to measure 
with given data; 
did not observe in 
usc. 

Sections/Criteria 
Theory 

& 
Practice 

Ethics 

Content (CEPS 2) 

Organization (CEPS 3) 

Documentation of 
Theoretical 
Concepts/Skills (CEPS 2) 

Synthesis of Evidence­
based Practice Research 

Writing mechanics (APA) 

Selection 
A 

Selection 
B 

Video 
Rubric 

Sub­
Total 

Total 
(Average) 

'Candidate must score an average of 3 on all criteria to successfully pass exit requirements, 



Table 2: Exit Video Rubric for Counselor Education: Reflective Practitioner 

Candidate______________ SemesterlY ear ________----,---_______ 
Submitted by Faculty Member ___________________ Date _ _ ___ 

Evaluation Criteria 
Exceptional at 
Developmental 

Level 
5 

Advanced at 
Developmental 

Level 
4 

Mastered at 
Developmental 

Level 
3 

Developing Toward 
Developmental 

Level 2 

Deficits at 
Developmental 

Level 
1 

Reflection, skills and 
understanding are 
significantly beyond 
developmental level. 
Performance similar 
to an experienced 
professional. 

Strong mastery of 
reflection, skills and 
thorough 
understanding of 
concepts. 

Understanding or 
proficiency of 
reflection, concepts 
or skills evident at a 
basic level for a 
counselor or therapist 
at this stage of 
development. 

Minor reflection, 
conceptualization and 
ski II errors are 
evident; still in the 
process of developing 
proficiency. 

Significant 
remediation needed; 
deficits in reflection, 
knowledge or skills; 
minimal progress 
toward proficiency. 

5 4 3 2 1 
Counseling Skills (CEPS 3) Sub-section total: 
1. Candidate conveys warmth and acceptance of client (CEPS 4) 
2. Candidate uses basic listening and communication skills 
effectively (e.g., reflection, paraphrases, summarizations) (CEPS 3) 
3. Candidate implements appropriate interventions during the 
session (e.g., reframes, externalizing the problem, cognitive 
restructuring) (CEPS 1) 
Candidate as Professional (CEPS 2) Sub-section total: 
4. Candidate demonstrates proper pacing and timing in the session 
(e.g., starts and stops on time, sets limits as appropriate) 
5. Candidate closes session appropriately (e.g., includes plans for 
next session, reviews between session activities that have been 
planned) 
Self Evaluation Reflection (CEPS 4) Sub-section total: 
6. Candidate accurately reflected on strengths of the session 
7. Candidate accurately reflected on areas of needed improvement 
in the session 
8. Candidate reflected on appropriate plans for improvement 
9. Candidate adequately reflected on therapeutic choices made in 
the session when questioned 
10. Candidate demonstrated understanding of feedback through 
paraphrasing or summarizing supervisor comments 
11. Candidate was non-defensive 

REVIEWER COMMENTS: 




Appendix G 

Counselor Education Program Cohort Data 



AppendixG 

Table 1 


Counselor Education Program:_Reflective Practitioner 

Report of findings/analysis to PEU November 3, 2011 


Analysis of Data for 2010-2011 Cohort 


Demographics: 20 candidates graduated. 16 women, 4 men. 

Admission Scorecard: Average score 73/80 (missing data for some candidates) 

Admission Exam: GRE: 1017 averages; MAT 361 averages (missing data for some candidates) 

Dispositions (at exit): 44.9/50 (see 5 point scale below) All at mastery level or above. 

Highest area: #11 (respect for fundamental rights ...for all people) =4.58 

Lowest area: #3 (ability to receive feedback ... ) =4.3 

Specialty/track: School Counseling =18; Community/agency := 2 

Exit Evaluation: 24.42/30 (see 5 points scale below) All at mastery level or above 

Highest area: Professional dispositions 4.18 

Lowest areas: (1) Writing mechanics 3.76 

(2) Reflective practice 3.97 

Summary of Analysis of Findings: Based upon these data, although all candidate performance indicators 

for this cohort were at or exceeded the mastery level, program faculty have concluded that more 

emphases must be placed upon aSSisting candidates with writing mechanics resources (see exit 

evaluations, "writing mechanics"). Faculty will provide writing resources to candidates, such as APA 

tutorial sites. It should be noted that the writing rubric for all submitted written work has only be in 

place for the past two semesters in all courses. In addition, faculty will place a higher level of emphasis 

on "reflective practice" in the program. Faculty will develop a rubric to guide reflections on practice for 

all courses, beginning spring 2012. 

Standards and Competencies Rubric 
Exceptional at 
Developmental 

Level 
5 

Advanced at 
Developmental 

Level 
4 

Mastered at 
Developmental 

Level 
3 

Developing Toward 
Developmenta I 

Level 2 

Deficits at 
Developmental 

Level 
1 

Not Observed 

N 

Skills and 
understanding are 
significantly beyond 
developmental level. 
Performance similar 
to an experienced 
professional 

Strong mastery of 
skills and thorough 
understanding of 
concepts 

Understanding or 
proficiency of 
concepts or skills 
evident at a basic 
level for a counselor 
or therapist at this 
stage of 
development 

Minor conceptual 
and skill errors are 
eVident; still in the 
process of 
developing 
proficiency 

Significant 
remediation needed; 
deficits in knowledge 
or skills; minimal 
progress toward 
proficiency 

Una ble to measure 
with given data; 
did not observe in 
use 



CE Exit Portfolio Data Page 1 

Table 2. 

Counselor Education Exit Portfolio Data 

Exit Portfolio Spring 2012 

At what level did the 
candidate... 

Exceptional at 
Developmental 

LevelS 

Advanced at 
Developmental 

Level 4 

Mastered at 
Developmental 

Level 3 

Developing Toward 
Developmental 

Level 2 

Deficits at 
Developmental 

Levell 

Not Observed 

N=3 n % n % n % n % n % n % 

1. demonstrate content 
knowledge? 
(Knowledge/CEPS 2) 

3 100% 

2. organize presentation? 
(Professional identity/CEPS 3) 

2 67% 1 33% 

3. document theoretical 
concepts and skills 
expected? 
(Skills/CEPS 1) 

1 33% 2 67% 

4. authenticate a 
synthesis of evidence-
based practice 
research? 
(Knowledge/CEPS 2) 

1 33.3% 1 33.3% 1 33.3% 

5. support relation of 
professional 
development? 

(Dispositions/CEPS 4) 

2 67% 1 33% 

6. provide proof of level 
of reflection? 
(Dispositions/CEPS 4) 

1 33% 2 67% 

7. demonstrate writing 
mechanics (APA)? 

(Professional identity/CEPS 3) 

1 33% 2 67% 

*Candidate must score an average of 3 on all criteria to successfully pass exit requirements 


Highlights of findings, Spring 2012: This group (n=3) of completers does not provide sufficient numbers for reliable findings. 
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Table 3. 

Counselor Education Exit Portfolio Data 

Exit Portfolio Spring 2011 

At what level did the 
candidate.. . 

Exceptional at 
Developmental 

LevelS 

Advanced at 
Developmental 

Level 4 

Mastered at 
Developmental 

Level 3 

Developing Toward 
Developmental 

Level 2 

Deficits at 
Developmental 

Level 1 

Not Observed 

N=18 n % n % n % n % n % n % 
1. demonstrate content 

knowledge? 
(Knowledge/CEP5 2) 

6 31.6% 8 42.1% 5 26.3% 

2. organize presentation? 
(Professional identity/CEPS 3) 

6 31.6% 8 42.1% 5 26.3% 

3. document theoretical 
concepts and skills 
expected? 
(Skills/CEPS 1) 

9 47.3% 5 26.3% 5 26.3% 

4. authenticate a 
synthesis of evidence-
based practice 
research? 
(Knowledge/ CEPS 2) 

8 42.1% 4 21.0% 7 36.8% 

5. support relation of 
professional 
development? 

(Dispositions/CEPS 4) 

7 36.8% 7 36.8% 5 26.3% 

6. provide proof of level 
of reflection? 
(Dispositions/CEPS 4) 

6 31.6% 5 26.3% 8 42.1% 

7. demonstrate writing 
mechanics (APA)? 

(Professional identity/CEPS 3) 

2 10.5% 8 42.1% 9 47.3% 

* Candidate must score an average of 3 on all criteria to successfully pass exit requirements 
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Highlights of findings, Spring 2012: 

• 	 Skills (CEPS 1) (Item 3): More than 73% of the candidates presented evidence of their theoretical concepts and skills at or above the advanced level. 

Content Knowledge (CEPS 2)(jtems 1 & 4) : More than 73% of candidates demonstrated preparation at or above the advanced level in content 

knowledge (item 1) with 63% of candidates prepared at or above the advanced level in the synthesis of eVidenced-based practice research (item 4) 

with 42% (n = 8) at the exceptional level . 

• 	 Professional Identity (CEPS 3) (items 2 & 7): In organize presentation (item 2), 73.7% of the candidates scored at advanced or better; for writing 

mechanics (item 7), 47.3% of the candidates met the minimum requirement for this criteria. 

• 	 Dispositions CEPS 4) (Items 5 & 6): Seventy-three percent of the candidates reporting a relation with professional development (item 5); 42% percent 

of the candidates met the minimum requirement for level of reflection. 
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Counselor Education Exit Portfolios Spring 2012 Bar Graphs 


Table 4 


Skills CEPS 1 
Item 3 

6.5 

6 +----------------------------­-

5.5 +------------------------------1 

5 

4.5 +-----------,-----------y---------..--­
Exceptional Advanced Mastery 

• Document theoretical concepts and skills 

Table 5 

Content Knowledge CEPS 2 
Items 1 &4 

10 ,----------------------------------------------------­

8 +------------------------------­
6 +---------------------------~ 

4 +---------------------------~ 

2 +---------------------------­
o +-------~--------._------_.-

Exceptional Advanced Mastery 

• Demonstrate content knowledge . Synthesis of evidence-based practice resarch 



CE Exit Portfolio Data Page 5 

Counselor Education Exit Portfolios Spring 2012 Bar Graphs continued: 


Table 6 


Professional Identity CEIPS 3 

Items 2 & 7 


10 


8 


6 


4 


2 


o 


_ Organized presentation _ Demonstrated writing mechanics (APA) 

Exceptional Advanced Mastery 

Table 7 


Disposition CEPS 4 

Items 5 & 6 


10 ,------------------------------------------------------- ­

8 +-------------------------------------------------- ­
6 

4 +----------------------------- ­
2 +----------------------------- ­
o 

Exceptional Advanced Mastery 

_ Professional development _ Level of reflection 
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Appendix H 
Table 1. 

Admissions Scorecard for Instruction and learning Program - Reflective Practitioner 

Applicant: _________________----'Admit date: ___ 
Banner ID: Initials: 

Step One: 
Application 

Points 

1. Undergraduate 
GPA 

Under 2.75 
oPoints 
(Denial) 

2.75 -2.99 
oPoints 
(Probationary) 

3.00 -3 .49 
5 Points 

3.50 Or Above 
10 Points 

2. Millers Analogy 
or Graduate 
Records Exam 

Below 25th 

Percentile 
-5 Points 

Below 40th 

Percentile 
oPoints 

40th to 65th 

Percentile 
5 Points 

Above 65th 

Percentile 
10 Points 

3. Letters of 
Recommendation 
(Points per letter 
sums to 10 points 
possible for 3 
letters) 

Below average 
- 5 Points 

Average - Non ­
Professional 
oPoints 

Average 
Professional or 
Superior Non 
Professional 
5 points 

Superior 
Professional 
10 points 

4. Resume No 
instructional 
experience 
-5 points 

Little 
instructional 
experience 
opoints 

Satisfactory 
instructiona I 
experience 
5 paints 

Extensive 
instructional 
experience 
10 points 
Total Step One 
40 Possible 

Step Two: First fall 
semester 
1. Personal 
Orientation 
Inventory (POI) 

One or more 
Scales outside 
of 70 and 30T 
-5 Points 

3 or more 
Sca les outside 
of40 and 60 T 
oPoints 

1-2 Scales 
outside of 40 
and 60T 
5 Points 

All Scales 
between 40 
and GOT 
10 Points 

2. Complete 6 
hours 

CGPA <3.0 
o points 

CGPA 3.0> 
10 points 

CGPA 3.5 > 
15 points 

CGPA4.0 
20 points 

6. Technology 
Screen: capacity to 
use D2l 

Not Submitted. 
-10 Points 

Submitted but 
not 
appropriately. 
opoint s 

Submitted 
appropriately 
w it h faculty 
assistance. 
5 Points 

Submitted 
appropriately 
by following 
webpage. 
10 Points 

7. Dispositions 
(Rubric) 

20 Points 
Possible 
Total Step Two 
60 Possible 

100 Points 
Possible 

Grand Total 



Table 2 
Personal and Professional Dispositions: Reflective Practitioner 

Instruction and Learning Program 

Candidate______________ Semester/year________________ 
Submitted by Faculty Member ____________________ Date______ 

Evaluation Criteria 
Exceptional at 
Developmental 

Level 
5 

Advanced at 
Developmental 

Level 
4 

Mastered at 
Developmental 

Level 
3 

Developing Toward 
Developmental 

Level 2 

Deficits at 
Developmental 

Level 
1 

Not Observed 

N 
Skills and 
understand ing are 
significantly beyond 
developmental level. 
Perfonnance similar 
to an experienced 
professional. 

Strong mastery of 
skills and thorough 
understanding of 
concepts. 

Understanding or 
proficiency of 
concepts or skills 
evident at a basic 
level for a counselor 
or therapist at this 
stage of 
development. 

Minor conceptual and 
skill errors are 
evident; still in the 
process of developing 
proficiency. 

Significant 
remediation needed; 
deficits in knowledge 
or skills; minimal 
progress toward 
proficiency. 

Unable to measure 
with given data; 
did not observe in 
use. 

Professional Dispositions 

The candidate relates to peers, professors, and others in an appropriate, professional 
manner. 

54321N 

The candidate demonstrates the ability to receive, integrate, and utilize feedback from peers, 
instructors, and supervisors. 

54321N 

The candidate behaves in accordance with the program's standards as outlined in course 
syllabi, and the program's and university's policies. 

54321N 

The candidate behaves maturely and professionally, (e.g., completing assignments in a timely 
manner, arriving on time for class and appointments, is available for on-line experiences, 
communicating with instructors, supervisors, and peers as appropriate). 

54321N 

Personal Dispositions 

The candidate demonstrates appropriate self-control (e.g., anger control, impulse 
control) in interpersonal relationships with faculty, peers, and candidates. 

54321N 

The candidate is aware of her/hiS own belief systems, values, and limitations. 54321N 
The candidate is aware how these might affect the candidate's work with candidates, their 
learners and peers. 

54321N 

The candidate demonstrates a willingness to self-explore, grow, and compensate for 
deficiencies. 

54321N 

The candidate participates in classes in an appropriate manner, (e.g., demonstrates 
awareness of personal boundaries and avoids inappropriate self-disclosure). 

54321N 

The candidate respects the fundamental rights, dignity, and worth of all people. 54321N 

Rubric rating scale: 0-11 = -5 points; 12-22 = 0 points; 23-33 points = 5; 34-44 = 10 points; 45-55 = 20 points 

COMMENTS: 



-----------------------------------------------------------

------------------------------------------------------

Notice ofProfessional Concerns Form 
Instruction and Learning Program 

Candidate: 


Semester/Year: 


Completed by: __________________________ 


Date submitted to Program Faculty: _____________________________________ 


In the space provided below, write a brief narrative of the academic concerns regarding this 

candidate, including academic grades, professional skill development, professional characteristics, 

and overall appropriateness for continuance. Attach a separate sheet if needed. 



-------------------------------------------- --------

Table 3 

Faculty Feedback: Candidate Review for Instruction and Learning --Reflective 


Practitioner 


Candidate 	 Semester/Year 

Reviewed by Faculty __________________________________ Date________________ 

Possible ratings: S = Satisfactory N = Needs Improvement U = Unsatisfactory 

Area of Progress S N U 
Academic Development 
Program of Study (On time; admission completed, etc.) 
Academic Course Work (GPA 3.0; no grades below B-) 
Professional Development 
Professional association membership (Content Area, etc.) 
Staff and Peer relationships 
Identity as a graduate candidate 
Personal growth 
Professional growth 
Interpersonal relationships 

Comments: 

Cc: 	 Candidate 
Advisor file 
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Exit Evaluation Rubrics for Instruction and Learning Program 
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Appendix I 
Table 1. 

Candidate Exit Evaluation: Reflective Practitioner (Draft) 
Instruction and Learning Program 

Candidate SemesterlY ear 

Evaluated by Faculty Member ____________________________ Date______ 

Evaluated by Faculty Member ________________________ Date_______ 

Evaluation Criteria 
Exceptional at 
Developmental 

Level 
5 

Advanced at 
Developmental 

Level 
4 

Mastered at 
Developmental 

Level 
3 

Developing Toward 
Developmental 

Level 2 

Deficits at 
Developmental 

Level 
I 

Not Observed 

N 
Skills and 
understanding are 
significantly beyond 
novice level. 
Performance similar 
to an experienced 
professional. 

Strong mastery of 
skills and thorough 
understanding of 
concepts beyond 
basic level for a 
novice counseling. 

Understanding or 
proficiency of 
concepts or skills 
evident at a basic 
level expected for 
novice counselor 

Minor conceptual and 
skill errors are 
evident; still in the 
process of developing 
proficiency. 

Significant 
remediation needed; 
deficits in knowledge 
or skills; minimal 
progress toward 
proficiency. 

Unable to measure 
with given data; 
did not observe in 
use. 

Electronic Portfolio 

Sections/Criteria 
Theory & 
Practice 

Assessment Critical 
Thinking 

Diversity Technology Total 
(Average) 

Artifact 1 

Reflection on 
Artifact 1 

Artifact 2 

Reflection of 
Artifact 2 

Instructor 

Learner 

Learning 
Environment 

Action Research Project Evaluation Criteria Score 

Introduction 

Review of Literature 

Methodology 

Results 

Conclusions, 
Recommendations and 
Action 

APA Guidelines 

Action Research Voice 

*Candidate must score an average of 3 on electronic portfolio component and a total score of 21 or 

more for the action research project to pass exit requirements. 
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Table 1. 


Learning Development (Instruction and Learning): Reflective Practitioner 

Report of findings/analysis to PEU December 1, 2011 


Analysis of Data for Great Falls 5 and H-Line 3 Cohorts 2010 -2012 Cohort 


Demographics: 25 candidates enrolled in program. 23 women, 2 men 
Race : White -15; African American -1; American Indian - 9 (faculty identified) 

Admission Scorecard: Average score 19.2/40 (significant amount of missing data for some candidates) 

Admission Exam: MAT 386 averages (missing data for some candidates) 
White students average MAT - 401 
American Indian students average MAT - 360 

Admission GPA: Average 3.32 

Summary of Analysis of Findings: Based upon these data of existing candidates in the program and 
graduates a profile of success is emerging from the data. Most students are successful in completing the 
program. The exit requirements (action research project and electronic portfolio) are more time 
intensive upon completion of the course work. It is not uncommon to have 20 - 30 % of the course 
com pieters take another semester to complete the exit requirements. Rubrics for the exit requirements 
have been utilized in the past and require revision for clarification purposes. In addition, this realization 
suggests that graduate programs may want to consider a graduate continuous enrollment requirement 
for students to encourage their graduation completion . Program faculty have also recognized that 
weaker applicants may require support to improve their basic skills in writing (APA Style on-line course) 
and mathematical computation (basic statistics on-line) to support candidate success. This should be 
attempted prior to program commencement. It should be noted that our American Indian candidates 
often struggle in their academic preparation and scores on admission tests (MAT & GRE). It should also 
be noted that often minority students do not self-identify their minority status. With dedication and 
hard work these deficiencies are minimized and success in the program results in program completion . 
For MSU Northern these data should inform us that additional resources and efforts should innovative 
activities to support the continued success of our American Indian graduate candidates. Delivery format 
and robust electronic support and interventions must be part of the delivery package. In fact, an 
alternative delivery format could be considered for this unique and underserved American Indian 
population who often are our teachers of American Indian students on or near by reservation 
communities. In summary, program faculty recommends the following: 

• 	 Development of continuous enrollment requirement for the program 
• 	 On-line additional preparation should be provided for less prepared students 
• 	 Additional electronic support is required to support on-line with residency delivery format 

• 	 Title 3 support for our American Indian graduate students should be explored 
• 	 Utilize assessment instruments designed to measure on-line technology preparedness, self­

actualizing and sustainable diligence attributes (Personal Orientation Inventory (POI) and GRIT) 
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Appendix J. 
Table 1. Learning and Development (Instruction and Learning) Disaggregate Data 
Table Great Falls 5 (Graduation Summer 2011) and Hi-Line 3 (Graduation Summer 2012) 

Student Cohort Score Card Gender Race MAT score UGGPA GGPA 
1 HL3 30 F W 412 4.0 3.97 
2 HL3 M B 362 3.38 
3 GF 5 25 F W 393 3.32 4.0 
4 HL3 15 F NA 368 3.41 3.22 
5 HL3 20 F W 385 3.85 3.89 
6 HL3 20 F NA 352 2.71 3.24 
7 HL3 25 F W 384 3.3 3.78 
8 HL3 5 F NA 350 2.83 3.51 
9 HL3 F NA 376 3.02 2.95 
10 HL3 15 F W 374 3.75 
11 GF 5 15 F W 376 2.85 3.97 
12 HL3 15 F NA 360 2.6 3.11 
13 HL3 15 F NA 3.1 3.21 
14 GF5 25 F W 418 3.92 
15 GF 5 F W 412 3.12 4.0 
16 HL3 15 F W 360 3.28 3.75 
17 GF 5 30 F W 415 4.0 
18 HL3 30 F W 3.82 4.0 
19 GF 5 10 F W 376 3.04 3.33 
20 HL3 M W 368 3.42 3.60 
21 HL3 35 F W 437 4.0 4.0 
22 GF 5 20 F W 422 4.0 
23 HL3 35 F W 418 3.15 3.85 
24 GF 5 10 F NA 357 3.33 3.89 
25 HL3 15 F NA 341 3.15 3.1 
26 GF 5 35 M W 409 3.87 4.0 
27 HL3 F W 405 3.89 4.0 



Appendix J. 


Table 2. Learning and Development (Instruction and Learning) Aggregate Data Table 

Great Falls 5 (Graduation Summer 2011) and Hi-Line 3 (Graduation Summer 2012) 


Great Falls Cohort 5 Hi-Line Cohort 3 Total 

Graduate Students 9 18 27 

Gender 
Women 8 16 24 

Men 1 2 3 

Race 
White 8 10 18 

Black 0 1 1 
American Indian 1 7 8 

MAT MAT Score Average 
White 8 10 397.88 
Black 0 1 362 

American Indian 1 7 357.7 

Admission Score Card Admission Score Card Average 
White 8 10 23.61 
Black 0 1 5.00 

American Indian 1 7 13.125 

UG GPA UG GPA Average 
White 8 10 3.76 

Black 0 1 unavailable 
American Indian 1 7 3.01 

Graduate GPA Graduate GPA Average 
White 8 10 3.87 
Black 0 1 3.8 

American Indian 1 7 3.28 



Data utilized to inform program review and improvement 

• 	 Development of continuous enrollment requirement for the program beyond 36 credit hours to facilitate completion of exit 
requirements (action research project and electronic portfolio) 

• 	 On-line additional preparation should be provided for less prepared students (American Indian students require remediation) 

• 	 Additional electronic support is required to support on-line with residency delivery format 

• 	 Title 3 support for our American Indian graduate students should be explored to ensure academic performance 
• 	 Utilize assessment instruments designed to measure on-line technology preparedness, self-actualizing and sustainable diligence 

attributes Personal Orientation Inventory (POI) and GRIT inventory 


